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Some facts about EAL:
• EAL does not have a status of a school subject (Leung, 2001)

• Lack of common EAL policy in England (Creese, 2010; Costley,
2014 ).

Key facts about EAL at OSA
• Over 50% of our students speak a language other than English at
home.
• Around 40 languages are spoken in our school.
• Our academy has a dedicated EAL Department running a
number of intervention programmes and collaborative projects
in order to support the students to achieve their best.

Research in Corrective
feedback
•

•

Explicit corrective feedback as a teaching
tool
Corrective feedback in the Science ESL
classroom (Doughty&Varela, 1998) – CF
given to a group of secondary school
students in past forms and conditional
verb forms used to produce Science
reports. The intervention resulted in both
short and long term gains in accuracy and
development of the independent
language use.

Project aims:
• To ensure that the EAL students’ learning needs are better met in
the mainstream and their language learning is facilitated by all
the teachers in a more targeted way
• To raise the mainstream subject teacher’s awareness of L2
acquisition processes and the EAL students’ needs

The long term aims:
• To promote the EAL focus in the mainstream subjects
• To ensure sustainability of the project’s gains

How?

• The idea of a ruler!

The EAL-friendly
Science resource
• Simplified key definitions
• Plain language
• Visuals
• EAL focus & the Science focus

The literacy (EAL) ruler
• Proofreading check list –
incorporating the already existing
school policies into the EAL focus
• Providing a re-usable, laminated
resource for individual use, and as a
peer-marking tool.
• Promoting learner’s independence

The linguistic focus sticker
• Step1: The EAL teacher models marking
students’ book providing linguistic corrective
feedback (CF), often including short,
personalised linguistic tasks.
• Step 2: The Science teacher assigns time in her
lesson for students to reflect and act on the
feedback.

• Step 3: Having reflected on the teacher’s
corrective feedback, the students decide on
specific, individual targets to focus on in their
writing tasks and proofreading.
• Step 4: Students use their target stickers in
Science to self monitor their writing, and
improve their mastery of the language
• Step 5: The mainstream teacher provides CF

Outcomes and the feedback
• Students’ feedback:
The targeted students were very positive about using the rulers. They liked the key terms
section, they particularly valued visuals.
They all loved the personalised targets and the prompts (the checklist).In fact the nonEAL students in the class, who also had the same rulers, thought they were very good.
The students appreciated the fact that the ruler was portable and in a manageable size.
• The mainstream teacher’s feedback:
Gill really liked the personalised targets, the pictures and the generic prompts (the
checklist). She would like to have a ruler for each chapter now (with key words). Gill
values the role of CR and could see how the use of target stickers have promoted
language learning and students’ self-regulation.
• EAL teacher’s feedback:
The EAL teacher was pleased that the first step has been made. The EAL focus in the
mainstream lesson proved to be very promising, although it would have been useful to
include some more substantial analyses of its benefits, and ensure more data is available.
The main goals have been to some extent achieved, and the project opened up a
discussion on EAL students’ linguistic needs in OSA’s mainstream. It has certainly paved
the way to further develop the CR practice within the school.

…the continuation phase!
• Work on new research questions to evaluate the gains in terms
of students’ attitudes and progress, and teachers’ awareness is
in progress- Gill and I have enrolled on the action research
project programme at OSA to expand on the project.
• A whole school approach is considered.

• The dialogue has begun…
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